
An Action Plan for the Development and Implementation of Appropriate Service Delivery Models for Students with Autism Spectrum Disorder 

OVERVIEW

During the 2005-2006 school year, the special education administrators from the school divisions of Augusta, Harrisonburg, Page, Rockingham, Shenandoah and Staunton, the director of the Shenandoah Valley Regional Program, and staff from Commonwealth Autism Service met quarterly to discuss how to appropriately serve students with Autism Spectrum Disorder (ASD).  The participants requested that an interdisciplinary team of staff members from the six school divisions be convened to draft an action plan which would address the development of appropriate service delivery models based around five parameters. The parameters include Assessment, Instruction, Behavioral Intervention, Transition, and Staff Development. The implementation of the service delivery models around these parameters will facilitate consistency across the divisions. 

The interdisciplinary team included the following members:

Judy Sorrell, Director, Shenandoah Valley Regional Program

Jessica Philips, Program Director, Commonwealth Autism Service

Darren Dick, Autism Consultant, Commonwealth Autism Service

Gail Reese, Teacher, Augusta County

Luke Hartman, Teacher, Harrisonburg City

Patti King, Occupational Therapist, Page County

Christine Reeves, Speech Therapist, Rockingham County

Kendel St. John, Transition Facilitator, Rockingham County

Betsy Brown, School Psychologist, Shenandoah County

Laurie Nolley, Instructional Assistant, Staunton City

Scott Hand, Director, Rockingham County

Krista Hogan, Director, Harrisonburg City

ASSESSMENT 

Students with ASD present different challenges with regard to assessment.  In order to develop appropriate intervention goals, members of an interdisciplinary team will select and administer criterion-referenced assessments. Assessments will focus on academic skills, activities of daily living, communication, social skills, motor skills and sensory needs.  The teacher (with input from interdisciplinary team members) will interpret the assessment data to develop appropriate intervention goals, will implement teaching strategies to meet the goals, and will collect data to document student progress.  

Key components related to the assessment of students with ASD include the following:
· Data collection is on going. Data collection forms will be developed and disseminated across the region. Teachers and instructional assistants who work with students with ASD will be trained to collect the data and teachers will be expected to analyze the data to document student outcomes. 
· All teachers of students identified with ASD will be required to administer and interpret the results of The Assessment of Basic Language and Learning Skills (The ABLLS). 

INSTRUCTION

The goal for all students with ASD is access to the general education curriculum (SOLs or ASOLs). The intervention goals for students with ASD vary greatly depending on the individual student. Intervention goals will address academic skills, activities of daily living, communication, social skills, motor skills and sensory needs as determined by the assessment data.  

Key components for providing appropriate instruction for students with ASD include the following:
· Instructional strategies are based on peer-reviewed research (e.g., discrete-trial instruction, fluency-based instruction, pivotal response training, PECS, etc.).
· Instructional strategies are modified as needed based on student performance data.
· Teachers will recognize when to seek input from interdisciplinary team members.
· Teachers, instructional assistants and related services providers will participate in on-going staff development pertaining to best practice.

BEHAVIORAL INTERVENTION
The unique behavioral characteristics of students with ASD interfere with learning and are often misinterpreted and/or misunderstood. Behavioral intervention is a critical component of their educational program.  Teachers and instructional assistants will implement basic behavior management intervention and positive behavior supports, which may reduce the need for more in-depth functional behavior assessments.  

Key components for providing appropriate behavioral intervention for students with ASD include the following:
· Behavioral interventions are based on peer- reviewed research. 
· Behavioral interventions are modified as needed based on student data.
· Teachers recognize when to seek input from interdisciplinary team members.

TRANSITION 

The characteristics of students with ASD pose a variety of challenges when addressing their transitional needs, which may include interagency collaboration, use of community settings and legal issues. For transition from Part C (birth to age 3) to Part B (age 2 through 21, inclusive) the interdisciplinary team should develop appropriate transition goals that will enable the students to function appropriately in their school environments as independently as possible.  For post-secondary transition, the interdisciplinary team should develop appropriate transition goals that will enable the students to function appropriately in their community environments as independently as possible. 

Key components for providing appropriate transition services include:
· Student-centered planning involves the student, parents, school personnel and adult services staff.
· Parent trainings are offered based on identified needs.
· Early systematic coordination of services is essential.
· Instruction will be provided in appropriate community environments.
STAFF DEVELOPMENT

Research indicates that teaching strategies based on the principles of behavior analysis are effective in teaching all students, especially students with ASD.  Teachers, instructional assistants and related service providers often lack the skills necessary to effectively teach students with significant behavioral and social deficits. Listed below are topics that will be addressed through staff development.  Some topics may be addressed in a workshop format while others require more intensive training.  
Key topics for staff development include:
· Principles of applied behavior analysis 
· Positive behavioral supports

· Administration of appropriate assessments 
· Administration of the ABLLS

· Interpretation of assessment data
· Development of appropriate intervention goals
· Implementation of strategies and interventions based on peer-reviewed research
· Data collection techniques to document student performance
· Incorporation of student sensory needs and preferences 
· Analysis of student communication and social skills
· Implementation of appropriate strategies for communication and social skills
· Effective utilization of instructional assistants 
· Development of effective transition plans
· Facilitation of interdisciplinary planning

REGIONAL STAFFING CONSIDERATIONS
Each school division will work toward having staff that are certified or working towards certification in behavior analysis.
Each teacher and instructional assistant working with students with ASD will exhibit proficiency in implementing behavioral teaching strategies.  
Professionals from across the disciplines will be included in targeted staff development opportunities.
BARRIERS TO IMPLEMENTATION OF PLAN OF ACTION

· Lack of time for collaborative planning and follow-up
· Lack of individuals certified in applied behavior analysis
· Scheduling of staff development for teachers/related services personnel
· Lack of attendance and commitment to training
· Lack of supervision and oversight
· Structure for training of instructional assistants which is compliant with FLSA
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